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Our Goal: To improve our schools so all our children 
develop into
>	 Powerful and creative thinkers
>	 Responsible global citizens
>	 self-confident individuals
>	 effective, literate communicators
How we get there: the Chicago Public Schools needs to
>	 Provide high-quality instruction	that	works	toward	that	vision	of	learning	in	every	school,	
in	every	neighborhood,	for	all	children.	
>	 Refocus system resources	to	support	high-quality	instruction,	accompanied	by	
accountability	and	support	for	achieving	high	expectations	for	all students’ learning.
>	 expand the curriculum	to	promote	broader,	deeper	learning	experiences	essential	to	
attaining	that	vision.	
>	 strengthen the preparation and continuous develop ment of	teachers	and	school	
leaders	to	support	students’	learning.
>	 Create a supportive climate in	every	school	that	is	respectful,	safe,	collaborative,	and	
focused	on	learning.	
>	 Forge meaningful partnerships	with	families,	neighborhood	and	cultural	institutions,	
universities,	businesses,	and	others	to	support	students’	learning.
>	 Develop and support leadership at	all	levels,	from	teaching	teams,	content	leaders,	and	
principals,	to	Area	and	Central	Office	leaders.





































































































































Introduction: High-Quality Education  
for All Students
“ for our system to be great, we ultimately have to have a great K–8 neighborhood school in every 
neighborhood and a great neighborhood high school in every several neighborhoods.”
 
Catherine D. narDi 
cps parent and former pta president of lincoln Elementary, chicago 1
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ReCoMMenDations aRe BaseD on eviDenCe  























Models for School System 
Improvement
By Rebecca Lowenhaupt, Ph.D., Northwestern University
in recent years, several researchers have looked to other 
countries for compelling models for school change. What those 
researchers found to be true of successful improve ment efforts 
around the globe are strikingly similar to recommendations for 
reform contained within this education blueprint for chicago 
public schools. in general, the efforts employed two primary 
strategies: first, these school districts strengthened consistent 
and high-quality instruction in classrooms throughout the 
system; and second, they focused on continuous professional 
development of teachers and other staff at all levels of the system. 
researchers have found that a sustained focus on these strategies 
has resulted in systemwide improvement in all students’ per- 
 formance. as richard Elmore writes in a report of system reform 
in victoria, australia, “systemic strategies work to the degree 
that they change not only the visible features of the system, but 
also the values, beliefs, and expectations of the people who 
work in the system and their daily practice.” 2 the reforms are 
not owned by a single leader or administration but are deeply 
rooted in everyone’s work, improving instruction. these systems 
stay the course regardless of changes in administration.
several common characteristics unify the design of these 
efforts for system improvement. 
 > first, the district transforms from a top-down bureaucratic 
structure to one in which accountability is coupled with the 
support necessary for success. this support focuses on 
building both individual and organizational capacity. in 
addition to professional development, these systems work 
to institute processes that facilitate continuous learning and 
improvement. 
 > second, these systems revere school teachers and leaders 
as part of a strategy to build capacity. 
 > third, they work to balance systemwide standards with local 
autonomy and leadership development at the school level. 
 > finally, there is evidence among these models that system 
efforts at improvement engage multiple stakeholders in 
leadership roles within schools and across the system, 
distributing leadership among various individuals, roles,  
and schools.
lessons from these systems can be applied to chicago.


















































A New Vision for Learning: Raising Our 
Expectations for All Students
“ our vision of education is not to turn out workers 
to fill the ‘jobs of the future.’ it is to nurture 
creative, confident, curious thinkers and doers, 
who love their community and seek to find a 
better way to live and serve in it. they will create 
the jobs of the future and a new world, based on 
the values that we have taught them: hard work, 
cooperation, mutual assistance, justice, 
kindness, courage, creativity, joy, love of nature 
and art, and respect for all people, particularly 
the young and old.”
 
Pete Leki 
cps parent and former lsc chair, Waters Elementary 3























POWERFUL AND CREATIVE THINKERS RESPONSIBLE GLOBAL CITIZENS
EFFECTIVE, LITERATE COMMUNICATORS SELF-CONFIDENT INDIVIDUALS





















Our aim is that all students in every school 
in every neigh borhood will become… 
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Equitable Use of District Resources Based on Need
A New Mission: Building a System of 
Excellent Neighborhood Schools














































1. instruction, assessment, and professional 
community;
2. Climates for student learning and partnerships with 










Early Childhood Education: 
The Foundation for Success
By Barbara Bowman, Chief Officer, CPS Office of  
Early Childhood
the base for later school achievement is laid during the 
preschool years. school is a challenge for all children but 
particularly for children from low-income families, children 
from some ethnic communities, and children with 
disabilities. high-quality preschool programs can help 
ameliorate disadvantages and assure that all children—
even those most at risk—can enter kindergarten ready to 
learn. critical ingredients for school include a broad array of 
social, physical, and cognitive skills, which can be inten- 
tionally taught by strong and purposeful teachers. Early 
education is not a vaccination against later failure; however, 
it is the foundation for success.
high-quality programs have small groups, high adult-to-
child ratios, and good equipment and materials. however, 
the most important ingredient is teachers who are well 
versed in child development, early learning objectives, and 
teaching strategies that engage children’s interests and 
attention. the high-quality program alternates large and 
small group activities both indoors and out, provides for 
extensive verbal interaction between teachers and children 
and among children, schedules preliteracy activities—
including book reading, dictation, and phonemics as well as 
math and science lessons—all embedded in meaningful 
contexts for young children. 
in addition, children learn best when their families and 
communities are involved. teachers, administrators, and 
other staff are welcoming, collaborate with community 
groups, and give parents the opportunity both to contribute 
to the school and to learn from it. 
the successful preschool is informal—young children don’t 
manage well in lock step; it is intentional—the school day is 
short and there is much to learn; and it cares about 
relationships—between the teacher and child, teacher and 
parent, teacher and colleagues, and administrator with 
teacher, parents, and the community.
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>  Ambitious instruction 
requires a coherent 
system of curriculum, 
instruction, and 
assessment.
>  Schools and the District 
must sustain a focus on 
improving teaching and 
learning. 
>  The District should 
harness internal and 
outside expertise.





Ambitious instruction requires a 


























































Instruction, Assessment, and  
Professional Community
RECoMMEndaTIonS 









































































































Schools and the District must 
sustain a focus on improving 

























The District should harness 



















Ambitious instruction demands 
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Build an organization  
that focuses at all levels 
on supporting and 
engaging all students in 
high-quality instruction.
 SChooL
 > Create local teams and structures designed to improve teaching and empower students to become active 
learners.
 area
 > Establish plans to provide supports to schools based on the goals of the education blueprint and schools’ 
individual needs.
 CentraL offiCe
 > Structure and manage Central Office activities and responsibilities that direct and support classroom 
instruction to eliminate duplication, overlap, and inconsistency. The goal should be coherent messages to 
schools and Areas about instruction, assessment, and professional support.
 > Clearly define the roles and responsibilities of personnel at each level, including non-negotiable expectations 
for all schools.
KEy STRaTEgy
Revise the District’s 
instructional frameworks 
to reflect the education 
blueprint.
 SChooL
 > Establish classroom schedules and teacher assignments that include adequate time for instruction in all 
subjects by well-prepared teachers.
 area
 > Explore and pilot new models, such as regional collaborations among schools, for supporting instruction in the 
arts, languages, and other subjects and for working with special populations.
 CentraL offiCe
 > Convene a task force of top internal and external leaders to redefine a core curriculum for all students that is 
aligned to the education blueprint. Such a task force should consider the new requirements of the Common 
Core State Standards; existing District frameworks and national recommendations for instruction in all 
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KEy STRaTEgy
Ensure that teachers  
and adminis trators have 
all the tools they need, 
including appropriate 




 > Create systems to ensure that all teachers have access to the appropriate tools required to do their jobs well.
 area
 > Ensure that local schools select and use high-quality tools and resources. 
 CentraL offiCe
 > Establish structures and systems that ensure teachers have the requisite, high-quality tools to do their jobs 
effectively. This may include the District having a scheduled plan for reviewing and supporting the adoption of 
high-quality materials and resources in each curricular area. Plans would also include centralized funding and 
purchasing to ensure judicious use of resources and their availability.
 > Establish minimum criteria for technology availability so that all students have appropriate access.
The power of Language development
By Beatriz Ponce de León, Project Manager Bilingual 
Education and World Language Initiative, CPS Office of 
Language and Culture
“today’s success for students is predicated on being able to use 
language effectively for a wide variety of purposes: to think 
critically, to solve problems, to collaborate with people of 
different backgrounds, to find and critically assess required 
information, to present and discuss ideas.” — aida Walqui, ph.D., 
Director, teacher professional Development program, WestEd
our schools, our cities, and our country need to value and 
promote the mastery of multiple languages and multiple 
literacies in order for students to achieve academically and have 
greater opportunities as adults. to do this, school districts will 
have to take bold steps to move beyond existing definitions of 
and beliefs about language and literacy education. traditionally, 
language education has been compartmentalized by school 
districts. English language arts and English literacy instruction 
are generally separate from bilingual and world language 
education. there is typically the foreign language, or world 
language program, for students who are English speakers and 
want to learn a new language as an enrichment activity. Bilingual 
education is likely to be in a separate department and is 
generally perceived as a remedial program because students 
need to learn English and their first language is not accepted as 
an asset. this fragmented view of language development 
contributes to the ongoing omission of academic language 
instruction and of other literacies students need in today’s world. 
it exists despite the growing body of research that demonstrates 
the power of language development on the academic success of 
all students. research shows that 
 > learning two languages well has significant cognitive, 
academic, and social benefits that can lead to higher 
academic achievement for all students.
 > instruction in a student’s native language enhances academic 
achievement of English language learners, while the loss of 
the native language is associated with poor long-term 
academic outcomes.
 > teaching academic language across content areas and across 
languages can strengthen overall language development for 
English language learners and native-English speakers, 
increasing academic achievement for all.
 > Dual language education programs are the most effective 
language programs for developing bilingual and biliterate 
students while also improving their academic achievement.
 > many proven instructional practices for English language 
learners are also effective with monolingual English speakers 
and can be particularly effective for students who speak 
nonstandard English.
the chicago public schools is currently engaged in developing a 
language and literacy-rich framework that broadens the 
definition of language education and proposes rigorous language 
options from prekindergarten through 12th grade, fostering 
bilingualism, biliteracy, and multiculturalism while boosting 
academic achievement. the benefits of rich and effective 
language education go beyond being bilingual. they can be 
practical and personal, social and cognitive, emotional and 
economic. 
“ultimately the great benefits to the individual become great 
assets to society; everyone will win as chicago public schools 
graduates more multilingual critical thinkers prepared for higher 
education and for work in their communities, in our city and in 
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WhaT IS ThE dIFFEREnCE bETWEEn SuMMaTIvE 
and FoRMaTIvE aSSESSMEnT?
By Stephen Chappuis and Jan Chappuis, ETS Assessment 
Training Institute in Portland, Oregon
Whether an assessment is formative or summative is 
determined by how the results are used.
“in general, (summative assessment) results are used to make 
some sort of judgment, such as to determine what grade a 
student will receive on a classroom assignment, measure 
program effectiveness, or determine whether a school has 
made adequate yearly progress. summative assessment, 
sometimes referred to as assessment of learning, typically 
documents how much learning has occurred at a point in time; 
its purpose is to measure the level of student, school, or 
program success.
formative assessment, on the other hand, delivers information 
during the instructional process, before the summative 
assessment. Both the teacher and the student use formative 
assessment results to make decisions about what actions to 
take to promote further learning. it is an ongoing, dynamic 
process that involves far more than frequent testing, and 




















































































































“ Excessive testing and related test preparation 
in our schools not only deprives students of 
the joy of learning but also distracts teachers 
and students from engaging and rigorous 
instruction that will prepare students for living 
in and contributing to their communities.”
 
taffy e. raPhaeL, Ph.D.
Director of partnership rEaD, university of illinois at chicago






























































Nothing short of a full reexamination of Chicago Public Schools assessment practices will enable us to make vital connections 
between assessment and learning and improve teaching practice. 
KEy STRaTEgy
Conduct research and 
make recommendations 
for a coherent and 
efficient system of 
assessments that will 
lead to improved teaching 
and learning. 
 CentraL offiCe
 > Convene a high-level task force of external and internal assessment experts, Area leaders, principals, and 
teachers to evaluate the current assessment system and make recommendations for improvement.
 > Empower the task force to make recommendations to District leaders and the Board of Education on 
establishing a balanced system of assessments including nonstandardized measures—such as portfolios, 
teacher observations, or end of unit tests—for all students and appropriate assessments for special 
populations to replace the current system. 
 > Implement the assessment system recommended by the task force. 
KEy STRaTEgy
Support appropriate uses 
of various assessment 
data, including formative 
information.
 SChooL
 > Create structures and time for the school’s instructional leadership team, as well as other teachers and 
administrators, to analyze assessment data and use it appropriately to improve teaching and learning. 
 area
 > Develop the capacity of school leadership, including teacher-leaders and administrators, to use assessment 
data appropriately to improve teaching and learning. 
 > Support school leadership in developing structures and time for appropriately analyzing and using 
assess ment data.
 CentraL offiCe
 > Develop a model for improving assessment competency and enhancing assessment practice at all levels 
throughout the District.
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KEy STRaTEgy
Limit standardized test 
preparation activities.
 area
 > Ensure that schools are increasing the amount of time spent on core classroom instruction and reducing time 
spent on test preparation. 
 CentraL offiCe
 > Establish a clear and definitive District stance on the benefits and limitations of test preparation activities, 
including some restrictions on the purchase of test preparation materials.
KEy STRaTEgy
Update current grading 
practices to align with 
Common Core State 
Standards and the 
education blueprint. 
 CentraL offiCe
 > Establish a process to assess the implications of the Common Core State Standards and the education 
blueprint on current grading policies and practices. 
 > Revisit the District’s 2009 “Proposed Statement about Grading in High Schools” and recommendations 
regarding grading policies in elementary school, such as the use of developmental report cards for  
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“ an effective school values the capacity of its 
adult resources and with clear vision, purpose 
and leadership, directs them toward solving 
the school’s academic and social/emotional 
student challenges. in their myriad of daily 
interactions, teachers, staff, and 
administrators infuse the school with a 
natural, cohesive sense of purpose.” 
 
Barry mCraith 

















































































































































18 |  ElEvating our vision for lEarning: improving schools for all
KEy STRaTEgy
Establish time and 
structures for teacher 
collaboration within and 
across schools.
 SChooL
 > Allocate time for teacher collaboration as a routine part of the school’s weekly schedule. 
 area
 > Create structures that encourage and support cross-school collaboration.
 > Provide support to facilitate the work of school leadership teams, including allocating time for collaboration.
 CentraL offiCe
 > Negotiate policies that extend the school day to ensure time for teacher collaboration. 
KEy STRaTEgy
Align teachers’ profes-
sional development and 
the new teacher evalu-
ation system with the 
goals of the education 
blueprint, instructional 
programs, and curricular 
frameworks.
 SChooL
 > Determine what professional development best meets school needs, including teacher coaching in classroom 
and schools. 
 > Establish and implement a professional development plan aligned with the school’s and the individual 
teacher’s needs.
 > Work with teachers to establish individual development plans that are informed by their evaluations. 
 area
 > Help schools to identify professional development needs and to implement professional development supports. 
 CentraL offiCe
 > Evaluate all professional development offerings in relation to how they directly support classroom teaching and 
how closely they align with the curricular frameworks and tools that teachers are using in their classrooms.
 > Analyze current and past practices regarding coaching, mentoring, and promoting instruction-focused 
professional communities.
 > Analyze the multiple current evaluation tools and frameworks as the new teacher evaluation model is 
negotiated, and advocate for one that is research-based. 





administrators with  
the goals of the  
education blueprint.
 area
 > Work with principals to determine their professional development needs so that principals can better support 
high-quality instruction in all content areas. 
 CentraL offiCe
 > Work with Area officers to determine their professional development needs so that Area officers can better 
support high quality instruction.
 > Offer professional development that improves administrators’ ability to provide instructional leadership in all 
content areas, beginning with literacy and mathematics.
KEy STRaTEgy
Work to align teacher 
preparation with District 
programs and needs.
 CentraL offiCe
 > Use existing partnerships between the District and universities to establish minimum requirements and 
expectations, which may surpass state requirements, to align teacher preparation with District programs  
and needs.
 > Establish policies that require all teachers to meet the minimum expectations and requirements within a 
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KEy STRaTEgy
Improve and expand  
the knowledge base 
regarding good hiring 
practices. 
 SChooL
 > Make the hiring process a top priority of principals and other instructional leaders, such as high school 
department chairs and grade-level team leaders. This should be reflected in the amount of time dedicated to 
hiring new staff and engaging other personnel in the hiring process. 
 area
 > Provide additional supports to school personnel involved in the hiring process. 
 CentraL offiCe
 > Identify successful models and tools for making hiring decisions.
 > Offer professional development to District leaders, including directors, Area officers, and school personnel 
involved in the hiring process.
 > Align budget and staffing projections to allow for earlier hiring.
 > Improve accuracy of staffing projections to minimize disruptions due to layoffs.
KEy STRaTEgy
Establish a meaningful 
career ladder for teachers 
with substantial focus  
on keeping teachers in 
the classroom. 
 CentraL offiCe
 > Establish, negotiate where necessary, and implement new career ladders for teachers that keep good 
teachers in the classroom, recognize their skill level, and develop them as teacher leaders. 
Teaching Students with Special needs Is Just good Teaching
the high-level goals of this blueprint apply to all children regardless of their individual learning needs. 
the implications for schools and the District are that: 1) all students should have equal access to high-quality schools and be 
included in mainstream classroom settings to the extent that they are able; 2) all teachers should have the capacity and resources to 
address differentiated learning needs in all classrooms; 3) all schools must eliminate isolation, segregation, or exclusion of any 
children; and 4) the District must support all schools becoming compliant with the americans with Disabilities act so that students 
and families can fully participate.
Differentiation iS the new norm for teaChinG
our teachers increasingly educate diverse learners, including English language learners, special education students, and students 
whose skills and knowledge vary across a wide spectrum. goals for learning must be high for all children, although teaching 
strategies and supports must be varied.
“there is ample evidence that students are more successful in school and find it more satisfying if they are taught in ways that are 
responsive to their readiness levels, interests, and learning profiles…another reason for differentiating instruction relates to teacher 
professionalism. Expert teachers are attentive to students’ varied learning needs; to differentiate instruction, then, is to become a 
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thRee guiDing PRinCiPles 
unDeRlie these ReCoM-
MenDations aBout sChool 
CliMate anD PaRtneRshiPs:
>  Positive learning climates 
contribute to academic 
achievement and student 
development.
>  Family and community 
supports align around 
teaching and learning.
>  Including voice and 
respectful relationships 
build strong school 
climates. 
guiDing PRinCiPle 1
Positive learning climates 
contribute to academic 
















Family and community supports 
















Climates for Student Learning and Partnerships 
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guiDing PRinCiPle 3
Including voice and respectful 




































































WhaT IS SoCIaL and EMoTIonaL LEaRnIng?
By John Payton and Roger P. Weissberg et al., Collaborative for Academic, 
Social, and Emotional Learning
“social and emotional learning is the process through which children and adults 
acquire the knowledge, attitudes, and skills to
 > recognize and manage their emotions;
 > set and achieve positive goals;
 > Demonstrate caring and concern for others;
 > Establish and maintain positive relationships;
 > make responsible decisions; and
 > handle interpersonal situations effectively.
these critical social-emotional competencies involve skills that enable children to 
calm themselves when angry, initiate friendships and resolve conflicts respectfully, 
make ethical and safe choices, and contribute constructively to their community.” 12
“VoyCe SayS that a Safe SPaCe wouLD Be …
>  a place where students can express themselves and don’t have to worry a lot;
>  a space where everyone gets along;
>  a place like home where students can be vulnerable and still loved;
>  a place where students worry about what they are going to learn next and not what they have to do to get out of trouble 
or what got you in trouble;
>  feeling comfortable to speak, willing to listen, eager to support;
>  allies coming from all over—a space where everyone looks out for each other;
>  a space in which people really listen to each other and take an interest in growing from one another;
>  no yelling—no verbal abuse—no mental, emotional, or physical abuse of any kind;
>  a place with consistent consciousness raising in which people hold themselves accountable; and
>  a place where students can have the freedom to learn without worrying about judgment, 
cruelty, harassment, and disappointment.”
 
VoiCeS of youth in ChiCaGo eDuCation (VoyCe) 
Youth from 7 community organizations and 12 chicago public high schools 11
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CritiCaL Priority 1
























based strategies to 
promote positive  
school climates.
 SChooL
 > Develop and promote specific norms, values, and expectations that support positive school climates. 
 > Create practices and rituals, including social-emotional learning programs that reinforce the norms, values, 
and expectations of the school.
 > Create a culture of acceptance across the school that eliminates social isolation and bullying that target 
students because of their race, gender, disabilities, religion, sexual preference, or other characteristics.
 > Create opportunities for students to exercise leadership in promoting positive school climate (such as 
developing student orientation, working with younger students or with their peers).
 > Develop strategies to encourage the development of strong staff-student relationships (for example, 
counselors staying with students for all four years of high school or elementary school teachers staying with 
the same cohort of students for more than one year). 
 area
 > Provide professional development and coaching necessary for school leaders to foster positive school climates.
 > Share best practices across schools to encourage positive school climate practices and strategies.
 CentraL offiCe
 > Identify best practices and share latest research and trends in developing positive school climates.
 > Make time, funds, and staff resources available to encourage and support schools to develop positive school 
climates.
 > Include school climate as a critical area in principal evaluation. 
 > Ensure that curriculum and instruction frameworks and professional development integrate positive school 
climate strategies and practices that support human development.
“ the film Waiting for Superman  portrays students as victims of the 
public education system. i disagree with this message because i 
believe i am not a victim but a youth leader who is working with 
other youth to make a positive change in our school system. 
 
as youth leader with voices of Youth in chicago Education and 
logan square neighborhood association, my vision is for every 
student to be able to get a high-quality education at his or her 
neighborhood public school. that means creating a system that 
creates supportive relationships among students and school staff, 
building an environment where all students feel safe to participate 
and making sure all students take challenging classes that 
prepare them for college and careers.”
 
Brian Perea 
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CritiCaL Priority 2











Ensure that every school 
engages families in their 
children’s learning and 
development.
 SChooL
 > Create ways to regularly share information with families about what children are learning and how they are 
progressing.
 > Provide information about ways to support the learning and development of their children both in and outside of 
school, such as explaining what is developmentally appropriate learning in reading and writing, discussing topics 
they are learning at school, and using outside learning opportunities to extend experiences related to learning. 
 area
 > Provide models and coaching for school leaders to develop partnerships and systematic communications  
with families.
 > Share best practices across schools to encourage family engagement.
 CentraL offiCe
 > Set expectations for school partnerships with families.
 > Support communication systems between schools and families that enable regular information sharing about 
their children’s progress both academically and socially.
 > Provide resources to reduce language barriers to family participation in schools (such as translating important 
documents or creating multilingual web resources).
 > Provide clear information about educational options and resources to parents and families of children with 
special needs.
KEy STRaTEgy
Develop opportunities to 
draw on the resources  
of families to support  
the school’s work.
 SChooL
 > Offer welcoming environments for families.
 > Create structures for families to provide supports or services to classrooms or the school at large (such as 
having parents conduct tours of the school in multiple languages or having parents teach students about an 
area in which they have specific knowledge). 
 area
 > Provide models and other support for school leaders to develop welcoming environments for families.
 > Share best practices across schools that welcome and engage families. 
 CentraL offiCe
 > Set expectations for schools to draw on the resources of families to support the school’s work. 
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CritiCaL Priority 3
CoMMunITIES and SChooLS 
























schools and external 
organizations in the  
wider community.
 SChooL
 > Identify and engage external partner organizations whose work is aligned with specific learning and 
development goals of the school (such as universities, museums, environmental organizations, health clinics, 
youth leadership groups, and tutoring centers).
 > Utilize external resources to expand opportunities for learning in extracurricular areas (such as debate teams, 
robotics programs, school newspapers, instrumental and choral music, and language classes). 
 area
 > Provide models for school leaders to effectively leverage community partnerships to further each school’s 
learning and development goals.
 > Share best practices across schools on developing external partnerships.
 > Coordinate and support elementary and secondary school uses of external community-based organizations.
 > Support elementary schools’ communication with early childhood education providers in the community to 
improve readiness and transition of preschool children into elementary schools.
 > Develop and manage collaborations with community and citywide organizations.
 CentraL offiCe
 > Set expectations for and facilitate purposeful partnerships between schools and external organizations.
 > Develop District collaborations with community and citywide organizations.
 > Provide staff and resources to promote effective school-community partnerships.
 > Establish information systems to collect and organize data on school partnerships across the District.
 > Develop standards for establishing, maintaining, and evaluating high-quality school-community partnerships.
 > Seek sustained funding for school-community partnerships and advocate for Elementary and Secondary 
Education Act policies that support using community resources to strengthen the work of schools. 
“ an effective and supportive school climate is only 
as strong as the relationships between and among 
adults and young people in a school. there is no 
shortcut or one isolated program that can lead to a 
strong school culture. While programs like 
advisories, restorative justice, and leadership/civic 
engagement can be powerful vehicles that support 
school climate, they alone cannot carry the burden 
of transforming a school into a place where young 
people feel supported and challenged within the 
context of powerful and purposeful relationships.”
 
LiLa Leff 
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KEy STRaTEgy
Strengthen the inter-
actions and relationships 
between schools and  
the wider community.
 SChooL
 > Provide opportunities for staff to meet, coordinate activities, and align goals with external partners. 
 > Create opportunities for school staff to learn about and engage with the broader community. 
 area
 > Share best practices for developing and sustaining school-community relations.
 CentraL offiCe
 > Develop and implement strategies for communication and collaboration between the District and Chicago 
communities (such as the 2007 Bilingual Education and World Language Commission community meetings).
KEy STRaTEgy
Use community resources 
to highlight and incor-
porate the cultural assets 
of the community in 
instruction and help 
children to connect 
learning to their lives.
 SChooL
 > Incorporate the cultural assets of the community in instruction.
 > Leverage local organizations and the wider community as experiential learning sites that link academic content 
to students’ real life experiences. 
 area
 > Provide models that incorporate community resources into instruction.
 > Provide models for school leaders and teachers to leverage local organizations and the wider community as 
experiential learning sites that link academic content to students’ real life experiences. 
 CentraL offiCe
 > Set expectations for school leaders to leverage local organizations and the wider community as experiential 
learning links for students.
 > Support the use of existing curricular frameworks that include community-based learning.
“ school-community partnerships 
work best when a community 
organizes around the school’s 
goals of educating children and the 
school embraces the partnership 
of the community.”
 
Sarah J. DunCan 
coordinator of community schools program,  
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>  Leadership is consistent 
and stable. 
>  The system has coherent 
structures for leadership. 
>  Internal and external 
expertise are valued  
and shared.
>  Leadership draws upon 
specialized knowledge. 
guiDing PRinCiPle 1











The system has coherent 













Internal and external expertise 

















































Sect ion  3 .



























By Kathleen Mayer, Ed.D., Leadership Coach, University of Illinois at Chicago
“a feared leader is hated by the people, the popular leader is applauded by the people, but 
the best leader is not noticed by the people who say, ‘We did it ourselves.’” — lao tsu 
(paraphrased)
a good principal knows curriculum, how to use assessment, and the latest research about 
instruction. a principal must also know the students, the culture of their homes, and the 
strengths and needs of their families. a good principal looks for and advocates for resources 
for the school and families when necessary. 
a good principal selects and develops the right people for the right tasks. he recognizes 
leadership abilities and expertise among the adult learners in the school community and 
engages his team to strategically plan for school improvement.
a good principal believes her mission is to teach and reach every child, but understands that 
all learning will be limited without family and community participation in children’s education 
from infancy to adulthood.
a good principal has the knowledge, the skills, and experience to manage a school. she has 
drive and enthusiasm and she motivates the school community to dream and achieve their 
fullest potential. 
the good principal holds stakeholders accountable for results. he gives credit to individ- 
uals and to the team for success and believes that accountability for failure begins with  
“me first.”
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CritiCaL Priority 1






Develop and engage more 
distributed leader ship 
throughout the system 




 > Ensure that school leadership has been defined in each school to include teacher leaders and leadership 
teams. 
 area
 > Work with school principals to develop and support school leadership teams.
 CentraL offiCe
 > Provide models and protocols for effective teamwork and distributed leadership roles to Areas and schools 
that are focused on organizational and instructional improvement in specific arenas of work (such as 
instructional content areas, grade-level supports, and special needs populations).
KEy STRaTEgy
Strengthen communi-
cation within and across 
schools and with the 
District Central Office.
 SChooL
 > Improve communication within schools and with external agents and agencies through structured processes. 
 area
 > Ensure that there are regular venues for schools to share ideas with the area staff.
 > Actively share ideas across schools and assist schools in learning from effective models.
 CentraL offiCe
 > Develop infrastructure and use technology to support communication among leaders at all levels of the system.
KEy STRaTEgy
Use organizational 
routines and strategies 
that support school-wide 
thinking about instruc-
tional improvement (such 
as vertical curriculum 
planning, instructional 
rounds, or lesson study).
 SChooL
 > Implement the appropriate routines and strategies to engage school personnel in improving instruction. 
 area
 > Encourage and support the design and effective use of organizational improvement routines that are 
purposeful and aligned with the organizational development plan of each school. 
 CentraL offiCe
 > Support, monitor, and evaluate key organizational development routines at District Office, Area, and  
school levels.







































ment an inherent aspect 
of leaders’ work by 
allocating resources and 
designing infra structures 
to support that develop-
ment. 
 SChooL
 > Provide opportunities for teachers and leadership teams to work together and to critically examine their teams’ 
effectiveness. 
 area
 > Provide high-quality professional development for principals regarding how to develop teacher leaders and 
how to evaluate leadership potential and team dynamics. 
 CentraL offiCe
 > Create budgets that support ongoing leadership development. 
 > Create more flexible staffing rules that allow leaders to take on additional responsibilities (such as teacher 
leaders or subject matter coaches) for additional pay.
KEy STRaTEgy
Incorporate mentoring  
at all levels to develop 
leaders.
 SChooL
 > Within schools, provide coaching and learning opportunities for leadership practice for teacher leaders and 
leadership teams.
 > Provide parents with coaching and mentoring to lead in school and in the community.
 > Provide leadership coaching and mentoring to students at all grade levels (such as classroom leadership, 
school leadership, community-based leadership, and service projects).
 area
 > Identify good mentorship practice and foster the mentoring of principals. 
 CentraL offiCe



























Ensure that evaluation  
of leaders includes a 
review of the multiple 
dimen sions of school  
and District leadership. 
 SChooL
 > Participate in the design of rubrics for evaluation of school leaders, including teacher leaders and leadership 
teams.
 > Participate in the design of rubrics for evaluation of Area and District leadership from the school perspective. 
 area
 > Participate in the design of evaluation rubrics regarding leadership, including Area and District leaders.
 > Evaluate school leadership and support Local School Councils’ understanding of high-quality performance 
indicators for principals.
 CentraL offiCe
 > Lead the design of leadership evaluation rubrics.
 > Evaluate Area leaders. 
KEy STRaTEgy
Implement a rigorous peer 
review process that 
includes opportunities for 
360-degree feedback.
 SChooL
 > Participate in reviews of Area and District support to the schools and school personnel.
 area
 > Utilize school-level feedback for Area-level improvement.
 CentraL offiCe
 > Create systems for all leaders to receive direct and actionable feedback from direct reports (for example, 























Review and improve  
the District’s principal 
eligibility criteria and 
process. 
 area
 > Link the work of the Office of Principal Preparation and Development to that of Area offices to identify existing 
leadership talent in the schools and match with leadership needs of schools. 
 CentraL offiCe
 > Engage teachers, principals, Area officers, District leaders, and outside experts to redesign principal eligibility 
criteria and application process. 
 > Develop eligibility criteria and process for chief Area officers.
 > Train chief Area officers on principal eligibility criteria and process. 
KEy STRaTEgy
Work with external 
partners to strengthen 
principal and teacher-
leader preparation and 
development. 
 CentraL offiCe
 > Use existing partnerships between the District and universities to establish minimum requirements and 
expectations for all leadership positions, exceeding state requirements if necessary, to align leadership 
preparation with District needs and expectations.
 > Encourage participation in approved leadership programs by offering automatic eligibility for graduates of 
partner programs.









32 |  ElEvating our vision for lEarning: improving schools for all
KEy STRaTEgy




 > Allocate time and resources to develop teacher leaders. 
 area
 > Help Local School Councils to use new personnel database for leader succession.
 > Ensure that leadership development supports emerging leaders. 
 CentraL offiCe
 > Create information database identifying leaders and their expertise (at all levels and roles) and make 
information available for use in personnel decisions.
 > Use personnel database to guide Area and District leader succession.
KEy STRaTEgy
Support and retain 
successful leaders.
 SChooL
 > Foster leadership among emerging leaders within schools and encourage them to pursue formal leadership 
roles.
 area
 > Help Local School Councils to understand characteristics of high-quality principals. 
 > Support the development and retention of teacher leadership positions within and across schools in the Areas. 
 CentraL offiCe
 > Determine mechanisms to reward successful leadership and build career ladders for instructional leaders 
(such as establishing and sustaining leadership roles for classroom teachers within schools, leadership roles 














































Next Steps: Rethinking the Possibilities
“ this plan provides a real challenge to each of us as we move toward ensuring that the daily 
work of our teachers matches the demands of the common core standards. this plan gives us 
a real blueprint for success; i know i look forward to using this plan as the springboard for 
substantive discussions centering on what great instruction looks like and how this translates 
into a world-class learning environment.”
 
JoSePh kaLLaS 
principal, norwood park Elementary school



































Bicknell,	&	T.	Burgess	(Eds.),	Crossing divides: Proceedings 
of the 32nd annual conference of the Mathematics Education 
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Tomlinson,	C.A.	(2000).	Differentiation	of	instruction	in	the	
elementary	grades.	Clearinghouse on elementary and 
early childhood education.	From:	http://ceep.crc.uiuc.edu/
eecearchive/digests/2000/tomlin00.pdf
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